
History Teaching Methodology II

A
CONTRIBUTION 



As part of the History Teaching Methodology II course in the first 
year of the master’s degree programme in History Teaching in the 
3rd Cycle of Basic Education and Secondary Education, students are 
required to develop plans for collaborative educational experiences 
based on the curriculum documents, taking into account the 
Essential Learning Outcomes for the subject of History, as well as 
other curriculum provisions such as Decree-Law No. 54/2018, which 
sets out the principles and practices aligned with inclusive 
education.



These students created plans and educational materials to be 
implemented in classrooms in order to promote inclusive education 
in line with equity and educational success. We proposed that 
these experiences should address contexts associated with 
adolescents and young people with specific cognitive, motor, 
communicational and/or cultural characteristics, explicitly 
describing ways to support learning and inclusion, with the context 
being chosen by the students.

The contexts that the students selected, without any guidance 
from the course lecturer, revealed their own concerns, which 
seem to have stemmed from what they observe or hear about 
the challenges within the classroom. This led to experiences 
and educational materials that were aligned with the needs of 
students from diverse cultures and/or whose mother tongue is 
not Portuguese (migrant students and/or deaf students). Their 
proposals ranged from translating and subtitling the materials 
to be used into several languages, to encouraging students 
from other cultures to bring their naturally diverse 
perspectives on certain historical events, to designing an 
entire lesson that would be taught in silence, with both 
hearing and deaf students.

PLANS & 
MATERIALS



INSTRUCTIONS

Figure 1 – Classroom activity guide: collaborative work and 

metacognitive reflection



INSTRUCTIONS

The rule is: no one speaks!

To communicate with their classmates, students may use any form 

(gestures, mime, writing, WhatsApp messages, etc.) as long as they do not 

use their voice.

A PowerPoint presentation with instructions for the lesson will be shown.

The teacher will indicate when each task starts and ends.

Upon entering the classroom, the teacher will give symbols that identify 

each student with their respective group (5 members).

5 minutes are allocated for this task.

Step 2:
Students return to their tables and meet with their group.

They have a set of sources which they should analyse carefully.

Next, as a group, they must write on a post-it note the source(s) (maximum 

of 2) that they consider to be at the basis of each of the narratives they 

have read, providing a brief justification for their choices.

They have 20 minutes for this task.

Step 3:
Students should take a photo of what they have placed on each poster 

sheet and publish it on the class Padlet in the section marked with their 

group’s symbol.

Next, they should analyse the results individually and leave questions 

about their classmates’ choices (a minimum of 5 per group).

They have 10 minutes for this task.

Step 4:
On Padlet, students should answer the questions posed by their classmates.

Each student is responsible for answering at least one question.

They have 10 minutes for this task.

After the lesson, the teacher will provide feedback on the choices made.

Individual Written Metacognition Sheet

Exercise 1:
If you had to explain the Russian Revolution of 1917 to a classmate, what 

would you say?

In your narrative, you should include the concepts: socialism, Marxism-

Leninism and the dictatorship of the proletariat.

You have 15 minutes for this task.

Translation of the text  from  image 1



All students, in their reflective portfolios (one of the 

course assessment tools), highlighted that being explicitly 

challenged to develop plans and materials with a focus on 

inclusion and educational equity prompted them to think 

more consciously and to put their educational actions into 

practice.

CONCLUSION
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