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As part of the History Teaching Methodology II course in the first

year of the master's degree programme in History Teaching in the
3rd Cycle of Basic Education and Secondary Education, students are
required to develop plans for collaborative educational experiences
based on the curriculum documents, taking into account the
Essential Learning Outcomes for the subject of History, as well as
other curriculum provisions such as Decree-Law No. 54/2018, which
sets out the principles and practices aligned with inclusive
education.




These students created plans and educational materials to be
implemented in classrooms in order to promote inclusive education
in line with equity and educational success. We proposed that
these experiences should address contexts associated with
adolescents and young people with specific cognitive, motor,
communicational and/or cultural characteristics, explicitly
describing ways to support learning and inclusion, with the context
being chosen by the students.

The contexts that the students selected, without any guidance
from the course lecturer, revealed their own concerns, which
seem to have stemmed from what they observe or hear about
the challenges within the classroom. This led to experiences
and educational materials that were aligned with the needs of
students from diverse cultures and/or whose mother tongue is
not Portuguese (migrant students and/or deaf students). Their
proposals ranged from translating and subtitling the materials
to be used into several languages, to encouraging students
from other cultures to bring their naturally diverse :
perspectives on certain historical events, to designing an
entire lesson that would be taught in silence, with both
hearing and deaf students.
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CONCLUSION

Ail students, in their reflective portfolios (one of the

course assessment tools), highlighted that being explicitly
challengeéi to develop plans and materials with a focus on
inclusion and educational equity prompted them to think
more consciously and to put their educational actions into

practice.
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