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Overview

e Relevance of Collaborative Teacher Education
 National developments
e Preparation of school-based teacher educators

e Local example(s)

e Research questions that need to be addressed.....
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Relevance Policy

European context

e their task to work in cooperation with relevant stakeholders

e dialogue and partnerships

Dutch context

e Partnerships schools & teacher education institutes

* Encouraging registration trajectory for teacher educators
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Presenter
Presentation Notes
“Teacher education programmes should draw on teachers' own experience and seek to foster cross-disciplinary and collaborative approaches, so that education institutions and teachers regard it as part of their task to work in cooperation with relevant stakeholders such as colleagues, parents and employers”(The Council of the European Union, 2014/C 183/05).



Improving teacher quality
Lifelong learning 
Diminishing teacher shortage



Relevance Research

Quality Teacher education (Hammerness & Klette, 2015)
 Shared vision of good teaching
e Coherent; links theory and practice

e Enact teaching

Realistic teacher education (Korthagen & Kessels, 1999; Korthagen, Kessels, Wubbels & Lagerwerf,
2001)

e Realistic teacher education (concerns-based)
e Connecting Theory & Practice

e Experience -> Workplace learning
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Presenter
Presentation Notes
We propose that quality teacher education is designed around a clear and shared vision of good teaching; it is coherent in that it links theory with practice and offers opportunities to learn that are aligned with the vision of good teaching; and it offers opportunities to enact teaching. While these features are supported for the most part by growing consensus in the literature (National Research Council, 2010; NCATE, 2010), there is also an emerging empirical base that provides support for the value of these features as well.  
	(Hammerness & Klette, 2015) 



>Studies on school-based teacher educators in the Netherlands

e ~

Supervisory skills (role in dialogues) / Disposition of collaboration and inquiry \
1< l = Personal motives for being a mentor
S u p ervision con Ste | I d t 1ons = Personal conception of mentorin(;: goaffs,r meags & nature of learning to teach
Practical knowledge of mentor teachers
ﬂ?ractical knowledge ohﬂra ctical knowledge oh
mentoring activities mentee teacher learning
* Providing emotional support * Professional practices: teaching
* Supporting knowledge construction * Professional-personal practices: dealing
* Creating a favourable context with the self in becoming a teacher
v * Changing mentee behaviour * Personal attributes
* Context of {nenton'ng relationship and
Articulate Professional knowledge 00 Hpey

a N

Heuristics for adaptive response to

Situations in mentee teaching:
* Mentee interaction with pupils and classroom management
Mentee knowledge, beliefs and approaches towards learning, instruction and content

Situations in mentee learning to teach:
* Mentee dealing with emotions in the learning process
* Mentee role in guided problem solving

van Ginkel, G., Oolbekkink, H., Meijer, P. C., & Verloop, N. (2016). Adapting
mentoring to individual differences in novice teacher learning: the mentor’s
viewpoint. Teachers and Teaching, 22(2), 198-218.
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Presenter
Presentation Notes
Kort beschrijven waar deze onderzoeken over gaan: 
Crasborne & Hennissen: rol van mentoren in mentorgesprekken (specifiek echt op die gesprekken gericht…)
Ginkel: practical knowledge of mentors about mentoring activities and their mentee teacher learning; focused on heuristics for adaptive response 


Misschien hier kort ook alle onderzoeken noemen? Of als groep deze onderzoeken typeren? 
Focused on school-based teacher educators (2) 
Focused on work-place learning
Focused on the quality of the school-university partnership 


Table 3.1. Adaptive mentoring activities by group of mentoring activity

Mentoring activity group  Adaptive mentoring activities in this group

A. Providing emotional and  2.Attune: attuning the mentoring approach to what a mentee
psycho-social support can handle emotionally, to prevent anxiety, nervousness or

withdrawal due to emotional over-taxing

B. Supporting construction  10. Adapt: adapting the form of mentoring conversation to
of personal, practical match the mentee's capacity for reflecting about teaching

knowledge about teaching 12. Build: building tasks from simple to complex in relation

to mentee capacity level. to prevent mental overload of

meintees

C. Creating a favorable 17. Align: informing about or responding to the mentee's
context for novice teacher  expectations, to align the mentoring process with the mentee

learning teacher's expectations and needs

D. Changing novice teacher (none articulated)

behavior

Note: Numbers in parentheses correspond to numbers in Box 3.1.
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National Developments

e >2006 increase in (funded) partnerships

* |ncrease the quality of collaborative teacher education, especially workplace learning

* |ncreasing practitioner research in schools

e National Platform for Collaborative Teacher Education

e 93 (to be) partnerships in teacher education for PE,SE & VE

https://www.platformsamenopleiden.nl/vind-elkaar/
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Presenter
Presentation Notes
Doelen aanvullen vanuit Timmermans & Van Velzen 

https://www.platformsamenopleiden.nl/vind-elkaar/
https://www.platformsamenopleiden.nl/vind-elkaar/

National Developments: Preparation of School-based Teacher Educators

https://youtu.be/M2bTREswPsg

Assessor

change perspective
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https://youtu.be/M2bTREswPsg

National Developments: Preparation of School-based Teacher Educators

e (Ca. 6.100 Teacher Educators; ca. 41% school-based and 59% institute-based

e (Ca. 1145 registered Teacher Educators

< AARgARAR

Beroepsregistratie Lerarencpleiders

e Registration Trajectory :
e Emancipatory: “we matter”

> trajectories solely for school-based teacher educators

e connecting practice and theory; quality of reflection
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Presenter
Presentation Notes
Ervaring leert dat dit voor schoolopleiders een bijna emancipatorische werking heeft: “wij doen ertoe” Zowel richting lerarenopleiding maar zeker ook richting hun eigen schoolbestuur. Hun rol is duidelijk in ontwikkeling. Keerzijde is dat schoolopleiders het vaak moeilijker vinden om hun handelen te koppelen aan theoretische bronnen (m.n. mbo-schoolopleiders) en niet gewend zijn om hun reflecties goed op papier te zetten. Als ze dan van hun werkgever ook maar een zeer beperkt aantal opleidingsuren hebben (vaak begeleidingsuren) dan is hun registratieaanvraag vaak maar dunnetjes en hebben onze beoordelaars er moeite mee omdat ze kwaliteitsverschil ervaren.
Een andere trend die we zeer recent zien is dat schoolopleiders van opleidingsscholen juist niet deelnemen aan trajecten die door hogescholen of universiteiten georganiseerd worden maar zelf een traject gaan starten, alleen voor schoolopleiders. Op mijn vraag of ze daarmee de samenwerking met instituutsopleiders niet missen, werd geantwoord dat ze nu juist zoeken naar van en met elkaar leren binnen de groep schoolopleiders. Dit zou ook weer kunnen samenhangen met die ‘emancipatie-golf’, denk ik. En misschien met de al-oude relatie tussen lerarenopleiding en scholen, waarbij instituten meer in-the-lead waren.




Innovations in Collaborative Teacher Education: exploring the third space(s)..

e “The third space is the creation of hybrid spaces in preservice teacher education programs that
bring together school and university-based teacher educators and practitioner and academic
knowledge in new ways to enhance the learning of prospective teachers” (Zeichner, 2010, 92).

e (Case: Collaboration between Universities & Schools centered on student learning
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Innovations in Collaborative Teacher Education: exploring the third space(s)..

Professional learning community

e A group of student teachers, teachers, school-based teachers educators and institute-based
teacher educators who want to learn more about student learning

. First impresssions

e ‘open’ Search
 Collaboration between partners
e Network

* |nnovation
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Concluding remarks // challenges ahead

e Need for research

 Professional development of school-based teacher educators...?

 Collaboration between school-based and university-based teacher educators...?

e (Quality of collaborative teacher education...?

* Need for collaborative journeys
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Sources

e https://www.brlo.nl/infosite/wp-content/uploads/2016/11/Appendix-Professional-Standard.pdf
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https://www.brlo.nl/infosite/wp-content/uploads/2016/11/Appendix-Professional-Standard.pdf

Discussion

e Please share how you work with school-based teacher educators................

e How can you jointly develop a third space?

e How can School-based and Higher education based teacher education empower each other?
Learn from each other?

e What research needs to be done on collaborative teacher education by teacher educators
(school/HEd based)?
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